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ABSTRACT

The school library system is the most valuable facility of the school and an integral part
of the educational process and a tool for teaching and learning. This study explored the
role of secondary school library resource centres in resource-based learning in Iringa
and Njombe regions of Tanzania. The study used a cross-sectional descriptive survey
design. The study involved a sample of 148 heads of secondary schools and 36 school
librarians. The types of secondary schools studied included public and private owned
schools. The data were collected using questionnaires. This study found that the
secondary school library resource centres were vital tools for teaching in the
resource-based learning. Librarians cooperatively work with teachers to facilitate
resource-based learning. They are also critical for provision of professional expertise to
enable teachers and learners to effectively use the resources and services to foster critical
thinking and lifelong learning, a prerequisite for resource-based learning.
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INTRODUCTION

Libraries regardless of their types, be it a special library, public library,
academic library (school, college and university libraries), or national library,
are nerve centres of the learning process. The school library resource centres
(SLRCs) in Tanzanian environment is that which is used by students, teachers,
staff, and in some instances by communities around the school. The objectives
of the SLRCs) are to support all educational programmes of the school; to
cultivate reading habits in students; to develop interest to use the library facility
for students’ overall development; to inculcate the habit of seeking help of
additional sources other than text books; and to develop self-learning skills of
students. The SLRCs that are well managed, adequately staffed, furnished with
facilities and information resources, and well organized are poised and capable
of engaging all domains of learning (cognitive, affective, and psychomotor) and
all types of students and teachers (Bush & Jones, 2010), and thus are critical for
educational process. The SLRCs are the heart of the school and play vital role in
helping the educational system to achieve its goals. They are central to the
fulfilment of the instructional goals and objectives of the school and promote
this through a planned programme of acquisition and organization of
information and dissemination of materials to expand the learning environment
of all students (Hoskins, 2006).

SLRCs are indeed centres of information sources and are the leading laboratory
for developing critical thinking and for providing instruction that promotes
multiple literacies, including information literacy, media literacy, visual literacy
and technological literacy (Morris, 2010). The study focused on the role of
SLRCs in Resource-Based Learning (RBL). Resource-based learning is defined
as the use and application of available assets to support varied learning needs
across contexts (Hill & Hannafin, 2001, p. 38). The concept is used in this study
to denote learning in which learners develop knowledge, skills, and
understanding by using a wide variety of print, non-print and human
resources. This term or concept is central to this study. However, although the
professional literature abounds with descriptions of RBL and its potential in the
learning process, the Tanzanian curriculum for secondary schools does not
directly use the term. Instead, the learner-centred learning (LCL) concept is
dominant. In the Tanzanian context, LCL is virtually synonymous with RBL.
While the RBL underscores learning that greatly depends on resources, LCL
focuses on the learner in resource-based learning. This study is based on this
understanding. The role of the SLRCs in the education process in Tanzania has
not fully been prioritized and exploited to support resource-based learning and
foster the development of deeper understanding, critical thinking and
independent learning. Given this, the general objective of this study was to
examine the role of SLRCs in resource-based learning. With this general
objective, it was assumed that the study would reveal the critical role SLRCs
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play in RBL. Specifically, the study examined the role of SLRCs on constructs
that are relevant for RBL such as support for curricular work and instructional
tool; provision of information literacy/user education to learners and teachers;
provision of adequate collection of curricular and extra-curricular learning
materials in various formats; facilitating consultation by teachers on the
selection of appropriate materials for instruction; and teachers and
teacher-librarian collaborative teaching. = The understanding of the role of
SLRCs in RBL is fundamental when gauging whether school libraries are
instrumental in the educational process.

Theoretical and Empirical Review of Related Literature

Theoretical literature review

Primarily, this study deals with the role of SLRCs in RBL. To this end, the study
is about learning. In education and psychology, learning theories have been
developed to explain what happens when learning takes place and how
learners learn. These theories fall under the main philosophical framework but
are not limited to behaviourism, cognitivism and constructivism. This study is
underpinned by the constructivism theory of learning. Constructivism’s basic
postulation is that people are active learners and must construct knowledge for
themselves. To that effect the traditional mode of lecturing to groups of learners
is considered inappropriate and the teachers use materials with which learners
can become actively involved through manipulation or social interaction
(Schunk, 2000). The Tanzanian curriculum for basic education focuses on
constructivism spirit. The syllabi emphasize a learner-centred method of
teaching and learning (UNESCO-IBE, 2010/2011). According to Donham (2008,
p.- 29) constructivism supports the engagement of learners in inquiry, and that
engagement in inquiry creates the need for information resources and human
resources that bring the learners to the library media centre.

The importance of resource centres as providers of information and human
resources to enable learners to actively engage in inquiry is the focus of this
study and informs the conceptual model. The constructivism theory of leaning
is specified by the Resource-Based Learning (RBL) model. The model as the
conceptual framework informing the study was developed by Manitoba
Department of Education and Training, an education department of the
province of Manitoba, Canada, to facilitate the implementation of the RBL
implicit in the schools’ curriculum, and as a response to the changing
information needs of learners in an information-rich society (MDET 1994).
Resource-based learning is a Learner Centred Learning (LCL) in which learners
are actively involved and more accountable for their own learning
(Arko-Cobbah, 2004). The model has been adapted by various educational
systems. This model fits well in the Tanzanian education system. The
Tanzanian curriculum for primary and secondary schools was reviewed in the
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spirit of constructivism. The focus of the curriculum is competence based. The
syllabi emphasize learner-centred methods of teaching and learning. This
approach to teaching and learning is assumed to enhance a participatory
approach which aims at benefiting learners with different abilities so as to
capture their learning needs. In this way, teaching becomes a more reflective
practice by increasing awareness of different learning styles, backgrounds,
experiences and learning needs (UNESCO-IBE 2010/2011). The RBL is a model
in which learners, teachers and teacher-librarians are actively involved in the

effective use of a wide range of print, non-print and human resources (MDET
1994).
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Figure 1: Resource-based Learning Model
Source: MDET, (1994)

Resource-based learning is an educational instructional strategy that use and
apply of available assets to support varied learning needs across context. The
assets can broadly incorporate teaching and learning resources such as
traditional print resources, non-print resources such as digital resources, human
resources and other tools that facilitate teaching and learning. Thus the RBL as
educational model is designed to actively engage teachers, learners and
teacher-librarians in meaningful exploitation of a wide array of appropriate
print, non-print and human resources (Hannafin & Hill, 2007; MEDT, 1994). The
resource-based learning as an instructional strategy empowers learners with the
needed skills to inquire, discover and construct meaning. This is possible
through teachers and school librarians’ facilitation of the learning process and
learners’ interaction with varied and appropriate resources. The outcome of this
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process is the development in learners of independent learning abilities, critical
thinking skills, and tendencies towards lifelong learning.

Empirical Literature Review

Provision of teaching and learning materials

A broad range of studies has been conducted on the role of school libraries in
the educational process. Generally, the role and importance of SLRCs as an
essential component and centre in the educational process has been widely
recognized (Usoro & Usanga 2007; Woolls, 2010; Ajegbomogun & Salaam,
2011). School library resource centres are the right course of action to ensure
that learners in primary and secondary schools have access to the right
materials at the right time. School libraries are central to education for they
provide teaching and learning materials, resources and opportunity for literacy
skills which are essential for lifelong learning and learners’ achievement
(Magara & Nyumba, 2004; Anderson & Matthew, 2010; Equal Education Policy,
Communication and Research, 2010). In recognition of the importance of the
library to education, Bukhari (2006) asserts that, education and the library are
two inseparable and indivisible concepts, both being fundamentally and
synchronically related to and co-existent with each other. This implies that the
provision of quality education, to the great extent, is enhanced and
strengthened by the availability of functional SLRCs which are equipped with
treasures of knowledge inherent in the resources (learning and teaching
materials) which they collect, organize, manage and disseminate (South Africa
Department of Basic Education, 2008).

Curriculum Support

The curriculum refers to the substance of the experiences teachers intend for
learners to have in school — the content and the experiences of interacting with
the content (Donham, 2008). The curriculum in this case denotes the description
of the contents of teaching of which teachers should deliver through teaching.
Another aspect that needs to be addressed here is the experience of interaction
with the content. This aspect of experience entails the process in which a teacher
interacts with learners and the knowledge to fulfil the goals of learning (Smith,
2000). The education systems in most African countries focus on inquiry and
knowledge which calls for a resource-based curriculum which prepares learners
for lifelong learning. The resource-based curriculum takes seriously the
availability of resources that makes it possible for teachers and learners to
interact with the content for stated outcomes for learners. Such a curriculum
demands that teachers and learners have access to resources and to
programmes that emphasize the skills necessary to effectively and efficiently
use resources. As the South African Department of Basic Education (2008)
notes, the South African curriculum - in its ethos and its pedagogies — cannot be
delivered without access to a well-managed collection of learning resources. In
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this scenario effective school libraries and qualified teacher-librarians are
indispensable to deliver an effective resource-based curriculum. The
curriculum, as prescribed content or courses to be taught, requires a wide range
of information resources that are inherent in that content. To this end the SLRC
is central in resourcing, enriching and supporting delivery of the curriculum
(South Africa Mpumalanga Department of Basic Education, 2010). The study by
Rahme, Saade, and Khayrallah (2020) revealed that despite the critical role
school libraries play in educational process, the promotion of research skills and
supporting the curriculum are underplayed by Lebanese public school libraries.
This is so due to lack of national laws and government policies, insignificant
budgets, absence of appropriate resources and facilities, and absence of
qualified teacher-librarians.

Enhancing Teaching and Learning

School library resource centres as Ajegbomogun and Salaam (2011) assert, have
a powerful influence on stimulating interest in reading and strengthening
research and critical-thinking skills of learners. School library resource centres
are therefore essential institutions to engage, support and stimulate learning
and development and the promotion of a culture of reading for lifelong
learning. Functional school libraries and qualified teacher-librarians are
essential to deliver an effective resource-based curriculum. In the context of the
school library as an integral part of the curriculum, the library’s role is to
facilitate the implementation and support of the school curriculum by
providing materials that supplement and support classroom learning and
teaching (Magara & Nyumba, 2004; Dent, 2006). The school library’s role
according to Mgina and Lwehabura (2011) is to provide teachers with access to
materials relevant to the curriculum to enable them to teach and promote
professional development. The school library’s role is not only to provide a
wide variety of information resources to facilitate teaching and learning in
schools, but also an important tool for teaching and learning (Ajegbomogun &
Salaam, 2011). The school library resource centres are not only instruments for
enhancing teaching and learning, they are also effective tools for building a
successful reading culture among students. The factors for building reading
cultures, according to Loh, Ellis, Pacular and Wan (2017) include: curating the
book selection for readers; making the books visible; creating programmes to
excite readers; designing space for reading; and building ecology for reading.

Promoting Information Literacy

Information literacy is the ability of an information user to locate, evaluate,
understand, and use the information efficiently (Lwehabura, 2007). Taylor
(2006) adds more aspects of information literacy to include: the ability to
recognize the need for information, access, find, evaluate, use and communicate
the information. A careful examination of the definitions one notes a
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combination of basic library skills (locating the information and access) with the
learning process (evaluating, using, synthesizing and communicating the
information). As such, to achieve proficiency in information literacy or library
skills (user education) instruction in the access and use of information is
required. Zervas, Stavrou, and Kounoudes (2015) observe that school library
resource centres play an important role in the development of students’
information literacy skills. Information literacy and user education focus on
learning as a bottom line. As instruments of learning, information literacy and
user education are important because learners cannot be taught in class
everything, they need in order to survive and reach their desired goals.
Teaching children that they can seek out information they need, and they can
learn on their own whenever they want will empower learners and help them
to become lifelong learners and critical thinkers (Taylor, 2006). Numerous
studies consider information literacy as crucial in developing the habits of
reading among children to encourage lifelong learning (Ajegbomogun &
Salaam 2011).

According to Anderson and Matthew (2010) the only place in Sub-Saharan
Africa for children to be provided with the first opportunity to acquire literacy
skills is a school. It is the school, not a family, that collects a wide range of
information resources for learners to read and study; it is the school which has
professional teacher-librarians equipped with professional expertise and
experience to orient and impart the learners with information literacy skills; it is
the school which provides a library with a pleasant and conducive environment
for children to read and study. The role of the school library through its
teacher-librarian is to instruct the learner with information literacy skills that
would empower them in the exploitation of information resources in
learner-centred learning contexts (Martin & Zennier, 2009). It is through
information literacy skills that learners would be empowered to competently
and independently identify, collect, critically analyse and organise information,
solve problems and communicate their understandings. Consequently, learners
enrich their intellectual, cultural and emotional growth (Mgina & Lwehabura,
2011). It was interesting to note that while most studies recognize the centrality
of information literacy in secondary school libraries for optimal exploitation of
resources inherent in the SLRCs, a study by Rahme, Saade, and Khayrallah
(2020) found that information literacy is an unknown concept in Lebanese
public secondary schools. In this case the school libraries in Lebanese are not
contributing to improving students” mastery of information literacy skills and
use of information.
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Methodology

This study used a positivism paradigm with a quantitative approach in
soliciting and analysing data to answer the research question. The study
adopted a cross-sectional descriptive survey design with the aim of describing
the role of SLRCs in RBL. Since the target population was large, the survey
design was considered appropriate for surveying a sample drawn from the
population (Leedy & Ormrod, 2010). The strength of survey research is that, if
properly done, it allows one to generalize from a smaller group to a larger
group from which the subgroup has been selected (Connaway & Powel, 2010);
and gathers data from a sample drawn from the predetermined population and
data is collected on a once off basis (Fraenkel, Wallen & Hyun, 2012). The choice
of the design was largely based on the fact that descriptive studies portray
accurate profile of the phenomenon under investigation (Saunders, Lewis, &
Thornhill, 2009) and thus serve as direct sources of valuable knowledge
concerning human behaviour.

Further it was determined by the nature of the study of providing a clear
picture of the role of school library resource centres in RBL in Tanzania and that
the design was the fact that it has been popularly used by most reviewed
studies on school libraries (Adeyemi, 2010; Mgina & Lwehabura, 2011). Since
the research sought to throw light on the role of SLRCs in RBL in secondary
schools, it was thus conducted among 245 heads of secondary schools and 39
school librarians or teacher-librarians who constituted the population of the
study. The rule of thumb is that with the survey design the sample size
required for a heterogeneous population is relatively large. A greater sample
size ensures a greater level of accuracy, confidence, and certainty of the
researcher to make inferences (Rea & Parker, 2005). The tables of recommended
sizes of sample by Payne and Payne (2004) and Sarantakos (2005) were used to
draw a required sample for the study. A stratified proportional random sample
of 148 heads of secondary schools and a purposive sample of 36 school
librarians were drawn and surveyed.

Table 1: Population and sample sizes for different respondents’ categories

Population Sample

Characteristics of the Population Size Size Percentage
Heads of public (government)
secondary schools 185 111 60.3
Heads of private secondary schools 60 37 20.1
Secondary school
librarians/teacher-librarians 39 36 19.6

Total 284 184 100%
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Questionnaire instrument was used to gather data for the study. A descriptive
statistics data analysis was used with the aid of SPSS to make meaning out of
the data collected. The data were then visually presented using tables. The
questionnaire return rates for this current study were 140 or 94.6% for heads of
secondary schools. This was a very good response rate, representative of the
sample and adequate for data analysis and reporting of the findings. Out of 39
schools with functioning libraries, as reported by Southern Highlands Zonal
Inspector of Schools, 36 school librarians to be surveyed were purposively
selected from schools having libraries. This number constitutes 92.3% of schools
with libraries; an excellent basis for data analysis (Babbie & Mouton, 2001; Rea
& Parker, 2005).

Results and Discussion

The survey focussed on the role of SLRCs in resource-based learning. The heads
of secondary schools with functioning libraries, heads of school that had no
functioning libraries, and secondary school librarians/teacher-librarians were
involved in this study. Each category of respondents was given a different tool
that solicited data to answer the research question. The results of the survey are
reported and discussed under each category of respondents.

Heads of Schools without School Libraries

Eighty-seven heads of secondary schools without libraries were surveyed. This
category of respondents was asked to give their general opinions regarding the
role of SLRCs in education. The result is summarized in Table 2 below:

Table 2: Heads of schools without libraries” opinion on the role of SLRCs

N=87
Coun Perce

Statements t nt
Facilitates the education process (teaching and learning) 20 23.0
Develops learners independent reading, creativity and
problem-solving 19 21.8
Source of information, knowledge and skills not provided by

teachers 15 17.2
Improves the quality of education 13 15.0
Improves performance of learners 11 12.6
Inculcates the spirit of love for reading 9 10.3

The result shows that despite the fact that their schools had no libraries, they
had the knowledge of the role of the school libraries in education. They
identified six basic roles of school libraries. These roles include: facilitating the
education process (that is teaching and learning); developing learners
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independent reading, creativity and problem-solving; source of information,
knowledge and skills not provided by teachers; improving the quality of
education; improving performance of learners; and inculcating the spirit of love
for reading. It was interesting to note that despite the fact that they have the
knowledge of the centrality of school libraries to educational provision they
were not having libraries. This could presumably be attributed to negative
attitudes of heads of school to SLRCs or rather absent of dedicated budget for
development of SLRCs in their premises.

Heads of Schools with School Libraries

The heads of schools with libraries were asked to ascertain whether their
libraries play any role in the RBL. Eleven statements were given for them to rate
their degree of agreement or disagreement using a five Likert scale of
1-Strongly agree, 2-Agree, 3-Neutral, 4-Disagree and 5-Strongly disagree. The
findings are given in Table 3 below. The strongly agree and agree and disagree
and strongly disagree are combined to agree and disagree respectively.

Table 3: Means, St. Dev. and frequency of the role of SLRCs in RBL N=53

Variable Mean SD Agree Neutral Disagree

The school library has adequate of 233  .828 75%  13.9% 11.2%
resources for students and teachers

The librarian involve the teachers 1.86 .867 889%  5.6% 5.6%
in developing the collection of the
library

The school library is open to 158 770 97.2% 0 2.8%
teachers and students when they
need it

School library is used for effective 198 909 86.8% 0 13.2%
teaching

Teachers design learning 202 747 90.6% 0 9.4%
experiences for learners that

encourage and support the

effective use of the school library

The teaching method in this school ~ 1.98 796 90.6%  1.9% 7.6%
incorporates the skills necessary for
independent and lifelong learning

Library resources make a necessary 1.66 .758 94.3% 0 5.7%
contribution to the development of
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learners’ self-confidence,
independence and self-work

The school library programmes are 225 1.054 77.5%  7.5% 17%
fully integrated with classroom

lessons

The teachers and 206 .691 88.7%  3.8% 7.5%

teacher-librarian/school librarian
teach cooperatively

Teachers use resources in their 1.75 677 962% 1.9% 1.9%
classroom teaching to encourage

students to become active rather

than passive learners

Teacher-librarian provides skillsto ~ 2.08  .829 86.8%  3.8% 9.4%
teachers and students to learn how

to use the relevant educational

materials and exploitation of

library facilities

Value: Strongly agree (1), Agree (2), Neutral (3), Disagree (4), Strongly disagree
®)

Overall, the findings indicate that an average of 88% of heads of schools with
libraries agree to all statements that are essential for RBL. With these findings it
can be concluded that the presence of functional library in a secondary school
can make a difference to the education of learners.

School Librarians/Teacher - Librarians

In RBL the role of school librarians and teachers cannot be underestimated.
These two professionals are essential in facilitating RBL in secondary schools
and thus are instrumental for RBL to be viable. With such an understanding,
the school librarians were involved in this survey. Questions for school
librarians collected data to establish the extent to which they actively
participated with teachers to motivate and facilitate the learning process in
secondary schools. Eight statements were given for them to rate their degree of
agreement or disagreement using a five Likert scale of 1-Strongly agree,
2-Agree, 3-Neutral, 4-Disagree and 5-Strongly disagree. The findings are given
in Table 4 below. The strongly agree and agree and disagree and strongly
disagree are combined to agree and disagree respectively.
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Table 4: Means, St. Dev. and frequency of the role of SLRCs in RBL N=36

Variable Mean SD Agree Neutral Disagree

The school library is essential for 164 723 91.6%  5.6% 2.8%
effective teaching

Teachers and the librarian teach 194 893 834% 11.1% 5.6%
subjects cooperatively

The librarian promote the use of 1.67 717 91.6% 5.6% 2.8%
resources as part of the curriculum
The librarian teach students skills 1.58 554 97.2% 2.8% 0%

for effective use of library

resources

The librarian has knowledge and 197 1.028 86.1%  2.8% 11.1%
skills to implement resource-based

learning programme that integrate

with the curriculum

Teachers design learning 175 692 91.7%  5.6% 2.5%
experiences for learners that

encourage and support the

effective use of the school library

Teachers regard librarians asequal ~ 1.67 .793 91.7%  2.8% 5.6%
partner in the implementation of

the school curriculum

Teachers cooperatively work with 1.89 887 86.1% 83% 5.6%
school librarian to plan

resource-based lessons

Value: Strongly agree (1), Agree (2), Neutral (3), Disagree (4), Strongly disagree
(5)

Like the heads of schools with libraries, an average of 89.93% librarians or
teacher-librarians agree that they are actively engaged in the curricular based
library activities and cooperatively work with teachers in implementing
resource-based learning. The findings suggest that school librarians are
essentially important in education provision in RBL. Teaching and learning
modes such as learner-centred, competence-based, inquiry-based,
outcome-based and resource-based replacing the traditional teacher-centred
instruction have elevated the role and the need of school libraries in the
education process (Schunk, 2000; Arko-Cobbah, 2004). The school library
system is an intellectual space for the development of a wide range of
information handling and user competencies that lead to creating deeper
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knowledge and understanding (Hay & Todd 2010). One of the key objectives of
this study was to explore the role secondary school libraries play in
resource-based learning. To this effect the objective intended to shed light on
whether secondary school libraries are instrumental in supporting the
curricular work of the school thereby improving the quality of education for
learners. The findings revealed that SLRCs are instrumental in supporting the
effective teaching. For students to optimal used the library in resource-based
learning, the school librarians should promote the use of the facility, provide
user education (information literacy) and have knowledge and skills to
implement resource-based learning programme that integrate with the
curriculum (URT, 2002). The result further indicated that teachers incorporated
within their instructional lessons, independent learning skills and strategy.
Independent learning is self-directed learning in which a learner is motivated to
learn, and manages and reflects on their learning. These are the attributes that
enable the learner to be successful (Harvey & Chickie-Wolfe, 2007).
Independent learning requires supportive teaching methods that engage
learners in class activities such as group work, individual assignments and
leading discussions that call for the utilization of resources and facilitation from
both teachers and school librarians.

It also presupposes learners’ basic research skills, information management and
handling skills (information literacy and user education), and study skills.
Teaching imparts skills to learners to foster self-directed learning which
improves learning, critical thinking and lifelong learning. For this to happen,
the role of the librarians and teachers needs to be closely linked as literature
suggests (Mgina & Lwehabura, 2011). A large proportion of school librarians
had the knowledge and skills to initiate, plan, develop and implement RBL
programmes that integrated with the curriculum. The literature (Dubazana &
Karlsson, 2006) supports the importance of resources and library programmes
that are curriculum driven for the enhancement of RBL. The literature also
points to the importance of the school librarians’ responsibility to provide the
expertise and leadership necessary to ensure that the school library
programmes are an integral part of the school instructional programmes
(Morris, 2010). In the RBL collaborative teaching between teachers and
librarians is essential for it leads to quality education for learners. To be
effective, such collaboration requires mutual trust and understanding between
teachers and school librarians. Other aspects that need to be considered for
collaborative teaching to be effective is the method of teaching that fosters
collaboration and the teacher’s ability to design lessons that encourage learners
to use the library’s facilities. In support of the mutual trust between school
librarians and teachers, 91.7% of school librarians agreed that teachers regard
them as equal partners. The basis for this view could be well understood in
schools where a teacher is shortlisted to work in a school library which was the
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case for some schools with libraries in Iringa and Njombe regions. However, in
situations where the school library is staffed by a secondary school leaver, an
ordinary staff member, or a librarian with a certificate qualification, the concept
‘equal partners’ is undermined as educators do not view such staff as equals. In
view of the foregoing discussion, the role of school libraries in the attainment of
educational excellence is yet to be fully appreciated in the Tanzanian context,
Iringa and Njombe regions in particular. The reason for such conclusive
statement is the fact that majority of secondary schools surveyed had no
libraries.

Conclusion and Recommendations

The students to optimal exploit the benefits of RBL, teachers and librarians
should cooperatively work together in all aspects of teaching and preparing
programmes for students to actively engage. In order to contribute significantly
to the RBL secondary schools with libraries should invest more on professional
librarians and elevate the SLRCs to be a focal point for education provision. For
secondary school that do not have libraries in place, no way that they can
compete in the RBL to improve the quality of education to leaners. They should
dedicate resources for the establishment of library facility and professional
librarians to assist in the learning process of students. The education policy
implementers are recommended to put in place a mechanism to reinforce the
establishment and development of state-of-the-art school libraries in every

secondary school as critical tool for education provision.

REFERENCES

Adeyemi, T. O. (2010). The school library and students’ learning outcomes in
secondary schools in Ekiti State, Nigeria. Asian Journal of Business
Management, 2(1), p. 1-8.

Ajegbomogun, F. O. & Salaam, M. O. (2011). The state of school libraries in
Nigeria. PNLA Quarterly, 75(3). http://unllib.unl.edu/LPP/PNLA
%20Quarterly /ajegbomogun-Salaam75-2.pdf.

Anderson, J. & Matthew, P. (2010). A Malawian school library: culture, literacy
and reader development. Aslib Proceedings: New Information Perspective,
93(5), 570-584.

Arko-Cobbah, A. (2004). The role of libraries in student-centred learning: the
case of students from the disadvantaged communities in South Africa.
The International Information and Library Review, 36, 263-271.

Babbie, E. & Mouton, J. (2001). The practice of social research. South African ed.
Oxford: Oxford University Press.

151


http://unllib.unl.edu/LPP/PNLA%20%20Quarterly%20/ajegbomogun-Salaam75-2.pdf
http://unllib.unl.edu/LPP/PNLA%20%20Quarterly%20/ajegbomogun-Salaam75-2.pdf

Jipe Vol. 12(1) June, 2020

Bukhari, S. (2006). The role of libraries in education. http://www. Infos
ciencetoday.org/library-science/the-role-of-libraries-in-education.html.

Bush, G. & Jones, J. B. (2010). Tales out of the school library: developing professional
dispositions. Californian: Libraries Unlimited.

Connaway, L. S. & Powell, R. R. (2010). Basic research methods for librarians. 5%
ed. Santa Barbara: Libraries Unlimited.

Dent, V. E. (2006). Observations of school library impact at two rural Ugandan

schools. New Library World, 107(1228/1229), p. 403-421.

Donham, J. (2008). Enhancing teaching and learning: a leadership guide for school
library media specialists. New York: Neal-Schuman Publishers.

Dubazana, K. & Karlsson, J. (2007). Integrating school library into curriculum.
Innovation Journal of Appropriate Librarianship and Information Work in
Southern Africa, 33: 1-12.

Equal Education Policy, Communication and Research. (2010). We can’t afford
not to: costing the provision of school libraries in South Africa public
schools. Elonwaben: Equal Education. http://www. equaleducation. org.
za.

Fraenkel, J. R., Wallen, N. E. & Hyun, H. H. (2012). How to design and evaluate
research in education. 8" ed. New York: McGraw Hill.

Hannafin, M. J., & Hill, J. (2007). Resource-based learning. In M. Spector, M. D.
Merrill, J. and Driscoll, M. P. (eds.) Handbook of research on educational
communications and technology. 3rd ed. Mahwah: Erlbaum, p. 525-536.

Harvey, V. S. & Chickie-Wolfe, L. A. (2007). Fostering independent learning:
practical strategies to promote student success. New York: The Guilford
Press.

Hay, L. & Todd, L. R. (2010). School libraries 21st century. NSW: NSW
Department of Education and Training.

Hill, J. & Hannafin, M. (2001). Teaching and learning in digital environments:
the resurgence of resource-based learning. Educational Technology
Research and Development, 49(3), 37-52.

Hoskins, R. (2006). The potential of school libraries for promoting less polarised
social relations in post-apartheid era. Alternation, 13(2), p. 236-152.

Leedy, P. D. & Ormrod, ]. E. (2010). Practical research: planning and design. 9t ed.

Boston: Pearson.

Loh, C. E,, Ellis, M., Pacular, A. A. & Wan, Z. H. (2017). Building a successful
reading culture through the school library: a case study of a Singapore
secondary school. IFLA Journal, 43(4), p. 335-347.

Lwehabura, M. (2007). The status and practice of information literacy teaching
and learning in four Tanzanian wuniversities. PhD thesis.
Pietermaritzburg: University of KwaZulu-Natal.

Magara, E. & Nyumba, ]J. B. (2004). Towards a school library development
policy for Uganda. Library Review, 53(6), p. 313-322.

152



Jipe Vol. 12(1) June, 2020

Martin, B. S. & Zannier, M. (2009). Fundamentals of school library media
management: a how to do manual. New York: Neal-Schuman Publishers

MDET. (1994). Resource-based learning: an educational model. Winnipeg: Manitoba
Department of Education, Canada.

Mgina, S. & Lwehabura, M. (2011). Status of school libraries under the
Secondary School Development Programme: case study of Dodoma
municipality, Tanzania. African Journal of Library, Archives and
Information Science, 21(2), 159-168.

Morris, B. J. (2010). Administering the school library media centre. 5 ed. Santa
Barbara: Libraries Unlimited.

Payne, G. and Payne, G. (2004). Key concepts in social research. London: Sage.

Rahme, P., Saade, G. & Khayrallah, N. (2020). Role of Lebanese public-school
libraries in the changing information environment. IFLA Journal, 1-13.

Rea, L. M. & Parker, R. A. (2005). Designing and conducting survey research: a
comprehensive guide. 3 ed. San Francisco: Jossey-Bass.

Sarantakos, S. (2005). Social research. 3+4 ed. New York: Palgrave Macmillan.

Saunders, M. Lewis, P. & Thornhill, A. (2009). Research methods for business
students. 5* ed. Harlow: Prentice Hall.

Schunk, D. H. (2000). Learning theories: an education perspective. 3 ed. Upper
Saddle River: Merrill.

Smith, M. K. (2000). Curriculum theory and practice. In: Informal Education see
infed. The encyclopaedia of informal education. http://infed. org/ biblio
/b-curric.htm.

South Africa Department of Education. (2008). School libraries.
http://www.thutong.doe.gov.za.

Taylor, J. (2006). Information literacy and the school library media centres. Westport:
Libraries Unlimited.

United Nations Educational, Scientific and Cultural Organization see
UNESCO-IBE. (2010/201)1. World data of education: United Republic of
Tanzania. 7% ed. Geneva: International Bureau of Education. http://
www.ibe.unesco.org

Usoro, I. & Usanga, E. (2007). The role of Nigerian primary school libraries in
literacy and lifelong learning. Library Philosophy and Practice (e-journal),
1-4.

URT. (2002). Laws of Tanzania (Subsidiary legislation): The Education (School Library
Resource Centre) Regulations. Dar es Salaam: Government Printers.

Woolls, B. and Loertscher, D. (eds.) (2005). The whole school library handbook.
Chicago: American Library Association.

Zervas, M., Starvrou, C. & Kounoudes, A. (2015). The important role of school
libraries in development of students’ information literacy skills.
Conference Paper, May 2015.

153


http://www.thutong.doe.gov.za/

Jipe Vol. 12(1) June, 2020

Amundsen, D., Msoroka, M., & Findsen, B. (2017). “It’s a case of access”: The
problematics of accessing research participants. Waikato Journal of
Education, 22(4), 5-17. 10.15663/wje.v22i4.425

Asiimwe, G., & Kinengyere, A. A. (2011, August). Role of libraries and information
in the empowerment of women prisoners in Uganda. Paper presented at the
World Library and Information Congress: 77th IFLA General Conference
and Assembly, San Juan, Puerto Rico

Bozick, R., Steele, J., Davis, L., & Turner, S. (2018). Does providing inmates with
education improve postrelease outcomes? A meta-analysis of correctional
education programs in the United States. Journal of Experimental
Criminology, 14(3), 389-428. https://doi.org/10.1007/s11292-018-9334-6

Braggins, J., & Talbot, J. (2003). Time to learn: Prisoners’ views on prison education.
London: Prison Reform Trust

Braggins, J., & Talbot, J. (2005). Wings of Learning: the role of the prison officer in
supporting prisoner education. London: The Centre for Crime and Justice
Studies

Brosens, D., Donder, L. D., Dury, S., & Verte, D. (2015). Barriers to participation
in vocational orientation programmes among prisoners. Journal of Prison
Education and Reentry, 2(2), 8-22. 10.15845/jper.v2i2.817

Callan, V., & Gardner, J. (2007). The role of VET in recidivism in Australia. In S.
Dawe (Ed.), Vocational education and training for adult prisoners and offenders
in Australia: Research readings (pp. 34-46). Adelaide, SA: NCVER.

Campbell, K. M. (2005). Rehabilitation theory. In M. Bosworth (Ed.),
Encyclopaedia of prisons and correctional facilities 2, (831-834). California, CA:
Thousand Oaks.

Cohen, L., Manion, L., & Morrison, K. (2007). Research methods in education
(6ed.). New York, NY: Routledge.

Collins, H. (2010). Creative research: The theory and practice of research for the
creative industries. London: Bloomsbury.

Crayton, A. & Neusteter, S. R. (2008, March). The current state of correctional
education. Paper presented at the Reentry Roundtable on Education
Conference, New York, NY

Creswell, J. W. (2007). Qualitative inquiry and research design: Choosing among five
approaches (2ed.). London, UK: Sage.

Cross, K. P. (1979). A critical review of state and national studies of the needs
and interests of adult learners. The Journal of Continuing Higher Education,
27(3), 21-22. 10.1080/07377366.1979.10400735

Cullen, F. T., & Gendreau, P. (2000). Assessing correctional rehabilitation:
Policy, practice, and prospects. Criminal Justice, 3, 109-175.

Cullen, F. T., Jonson, C. L., & Nagin, D. S. (2011). Prisons do not reduce
recidivism: The high cost of ignoring science. The Prison Journal, 91(3),
485-65S. 10.1177/0032885511415224

154


https://doi.org/10.1007/s11292-018-9334-6

Jipe Vol. 12(1) June, 2020

Darkenwald, G. G., & Merriam, S. B. (1982). Adult education: Foundations of
practice. New York, NY: Harper and Row.

Davis, L. M., Bozick, R., Steele, J. L., Saunders, J., & Miles, ]J. N. V. (2013).
Evaluating the effectiveness of correctional education: A meta-analysis of
programs that provide education to incarcerated adults. Washington, DC:
RAND

Davis, L. M., Steele, J. L., Bozick, R., Williams, M. V., Turner, S., Miles, J. N. V., .
.. Steinberg, P. S. (2014). How effective is correctional education, and where do
we go from here? The results of a comprehensive evaluation. Washington, DC:
RAND

Dhlamini, J., & Heeralal, P. (2014). Factors and circumstances leading to adults
dropping out from community colleges. Journal of Educational and Social
Research, 4(3), 449-458. 10.5901/jesr.2014.v4n3p449

Dissel, A. (2008). Rehabilitation and reintegration in African prisons. In J. Sarkin
(Ed.), Human rights in African prisons (pp. 155-177). Ohio, OH: Ohio
University.

Edwards, M., & Cunningham, S. (2016). Supporting offenders into employment
— a joint initiative. Practice: The New Zealand Corrections Journal, 4(2), 42-45.

Erisman, W., & Contardo, ]J. B. (2005). Learning to reduce recidivism: A 50-state
analysis of postsecondary correctional education policy. Washington, DC: The
Institute for Higher Education Policy

Findsen, B., & Formosa, M. (2011). Lifelong learning in later life: A handbook on
older adult learning. Rotterdam, Netherlands: Sense.

Findsen, B., & McCullough, S. (2007, September). Older adults” engagement with
further and higher education in the West of Scotland: Tracking educational
journeys. Paper presented at the Adult Education Research Conference,
Halifax, NS

Gboku, M., & Lekoko, R. N. (2007). Developing programmes for adult learners in
Africa. Hamburg, Germany: UNESCO.

Goffman, E. (1962). Asylums: Essays on the social situation of mental patients and
other inmates. Chicago: Aldine.

Inmate Rehabilitation and Welfare Services Tanzania. (2014). Recommendations
in relation to the Tanzania’s Prison Service population management based on
the study on jail delivery exercise. IRaWS-T

Johnstone, J. W. C. (1963). Volunteers for learning: A study of the educational
pursuits of American adults. Chicago, IL: University of Chicago

Kim, K., Hagedorn, M., Williamson, J., & Chapman, C. (2004). Participation in
adult Education and lifelong learning: 2000-01. Washington, DC: U.S.
Department of Education

Kinemo, R. E. ]J. (2002, July 8-11). Contemporary Tanzanian penal policy: A critical
analysis. Paper presented at the Crime in Eastern Africa: Past and Present
Perspectives, Naivasha, Kenya

155



Jipe Vol. 12(1) June, 2020

Klein, S., Tolbert, M., Bugarin, R., Cataldi, E. F., & Tauschek, G. (2004).
Correctional education: Assessing the status of prison programs and information
needs. Jessup, M.D: U.S Department of Education

Knowles, M. S. (1980). The modern practice of adult education: From pedagogy to
andragogy. Chicago, CA: Chicago Association.

Knowles, M. S., Holton, E. F., & Swanson, R. A. (2005). The adult learner: The
definitive classic in adult education and human resource development (6ed.).
Amsterdam: Elsevier.

Koski, L. (2009). Finland. In O.-]. Eikeland, T. Manger & A. Asbjornsen (Eds.),
Education in Nordic prisons: Prisoners’ educational backgrounds, preferences and
motivation (pp. 67-97). Copenhagen: Nordic Council of Ministers.

Kyalo, D. N., Muiwa, A. S., Matuta, P. D., & Rutere, M. J]. W. (2014). Physical
learning environment and inmates participation in post literacy project in
government prisons in Kenya. Issues and Ideas in Education, 2(2), 159-176.
10.15415/iie.2014.22012

Lochner, L., & Moretti, E. (2004). The effect of education on crime: Evidence
from prison inmates, arrests, and self-Reports. American Economic Review,
94(1), 155-189. 10.1257/000282804322970751

Mackenzie, N., & Knipe, S. (2006). Research dilemmas: Paradigms, methods and
methodology. Issues in Educational Research, 16(2), 193-205.

Mboje, L. A. (2013). Assessment of the role of vocational skills in rehabilitation of
Tanzania prisoners: A case of Ukonga and Isanga central prisons. Mzumbe
University, Morogoro, Tanzania.

McMillan, J. H.,, & Schumacher, S. (1993). Research in education: A conceptual
introduction (3ed.). New York, NY: HarperCollins College.

Merriam, S. B., Caffarella, R. S., & Baumgartner, L. M. (2007). Learning in
adulthood: A comprehensive guide (3ed.). San Francisco, CA: Jossey-Bass.

Mikongoti, P., Mlowe, P., & Wazambi, F. (2016). Tanzania human rights report
2015: Tanzania Mainland. Dar es Salaam: Legal and Human Rights Centre

Mokwena, D. (2008). Offenders show growing interest in ABET. SA Corrections
Today, 12-13

Moriarity, A. (2014). Prisoners” experiences of foundation skills — an intensive adult
literacy and numeracy programme delivered in New Zealand prisons. Victoria
University of Wellington, Wellington.

Msamada, D. N. (2013). Prospects and challenges of prisoners in accessing education
through open and distance learning system: The case of two prisons in Mbeya
region, Tanzania (MA. Education Dissertation). University of Dodoma,
Dodoma, Tanzania.

Msoroka, M. S. (2018). Prison education in Tanzania: An Exploration of policy and
practice (PhD Thesis). The University of Waikato, Hamilton, New Zealand.

Nyoka, J. W. (2013). Can prison reforms impact on public safety? The Law
Reformer Journal, 4(1), 39-56.

O'Connor, T. (2017). Prisoners are human being too. Waikato Times, p. 6.

156



Jipe Vol. 12(1) June, 2020

Patton, M. Q. (1990). Qualitative research and evaluation methods (2ed.).
Beverly Hills, CA: Sage.

Pollock, J. M. (2014). The rationale for imprisonment. In A. G. Blackburn, S. K.
Fowler & J. M. Pollock (Eds.), Prisons today and tomorrow (3 ed., pp. 1-21).
Burlington, MA: Jones & Bartlett Learning.

Quan-Baffour, K. P., & Zawada, B. E. (2012). Education programmes for prison
inmates: Reward for offences or hope for a better life? Sociology Soc Anth,
3(2), 73-81.

Sarkin, J. (2008). Prisons in Africa: An evaluation from a human rights
perspective. International Journal on Human Rights, 5(9), 23-49.

Sauwa, S. (2010). Robo tatu ya wafungwa mbumbu Dodoma [Three quota of
Dodoma prisoners are illiterates]. Nipashe, p. 17.

Setoi, S. M. (2012). Youth and adult learning and education in Lesotho.
Johannesburg: OSISA

Snape, D., & Spencer, L. (2003). The foundations of qualitative research. In J.
Ritchie & J. Lewis (Eds.), Qualitative research practice: A guide for social
science students and researchers (pp. 1-23). London, UK: Sage.

Stonemeier, J., Trader, B., Kaloi, L., & Williams, G. (2016). Indicators of
efffective policy development and implementation. SWIFT Center(8)

Teddlie, C., & Yu, F. (2007). Mixed methods sampling: A typology with
examples.  Journal of Mixed Methods  Research, 1(1), 77-100.
10.1177/2345678906292430

The United Nations Office on Drugs and Crime. (2012). Introductory handbook on
the prevention of recidivism and the social reintegration of offenders. Vienna,
Austria: UN.

The United Republic of Tanzania. (1998). The constitution of the United Republic of
Tanzania. Dar es Salaam: Attorney - General Office.

The United Republic of Tanzania. (2011). Mwongozo wa uendeshaji wa elimu ya
watu wazima wafungwa magerezani [Prison Education Guide]. Dar es
Salaam, Tanzania: TPS.

The United Republic of Tanzania. (2014). United Republic of Tanzania - Mainland:
Education for all 2015 national review. Dar es Salaam, Tanzania: MoEVT

The United Republic of Tanzania. (2017a). Hotuba ya Waziri wa Mambo ya Ndani
ya nchi Mhe. Mwigulu Lameck Nchemba (Mb.), akiwasilisha bungeni makadirio
ya mapato na matumizi kwa mwaka 2017/18 [Hon. Mwigulu Lameck Nchemba
(MP.), The Minister for Home Affairs’ budget speech for 2017/18]. Dodoma:
Ministry of Home Affairs Retrieved from https://www.moha.go.tz.

The United Republic of Tanzania. (2017b). Orodha ya magereza na makambi yote
Tanzania  Bara [Prisons in Tanzania Mainland]. Retrieved from
http://magereza.go.tz

The United Republic of Tanzania. (2017c). Takwimu za wafungwa na mahabusu
Tanzania Bara kwa mwaka 2013-2014 [Statistics for Tanzanian convicted and
remanded prisoners between 2013 and 2014]. Dar es Salaam, Tanzania: TPS

157


https://www.moha.go.tz/
http://magereza.go.tz/

Jipe Vol. 12(1) June, 2020

Thomas, J. (1995). The ironies of prison education. In H. S. Davidson (Ed.),
Schooling in a "total institution”: Critical perspectives on prison education (pp.
25-41). London: Bergin & Garvey.

Thornberry, T. P., & Farnworth, M. (1982). Social correlates of criminal
involvement: Further evidence on the relationship between social status
and criminal behavior. American Sociological Review, 47(4), 505-518.

Tongco, M. D. C. (2007). Purposive sampling as a tool for informant election.
Ethnobotany Research and Applications, 5, 147-158.

UN. (1948). The universal declaration of human rights. Retrieved from
http://www.un.org/en/documents/udhr/index.shtml#a26

UN. (2016). United Nations standard minimum rules for the treatment of prisoners
(the Nelson Mandela rules). Geneva, Switzerland: UN.

Vermeersch, L., & Vandenbroucke, A. (2009). The access of adults to formal and
nonformal adult education. Country report: Belgium (Flemish Community).
Brussels, Belgium: University of Leuven

Victorian Ombudsman. (2015). Investigation into the rehabilitation and
reintegration of prisoners in Victoria. Melbourne: Victorian Ombudsman

Weatherburn, D. (2001). What causes crime? Crime and Justice Bulletin, 54, 1-12.

Webster, C., & Kingston, S. (2014). Anti-poverty strategies for the UK: Poverty and
crime review. Leeds, UK: Joseph Rowntree Foundation

Wilson, A. (2007). "I go to get away from the cockroaches:" Educentricity and
the politics of education in prisons. The Joumal of Correctional Education,
58(2), 185-203.

Wlodkowski, R. J. (2008). Enhancing adult motivation to learn: A comprehensive
guide for teaching all adults (3ed.). San Francisco, CA: Jossey-Bass.

Wlodkowski, R. ]J., & Ginsberg, M. B. (1995). Diversity and motivation: Culturally
responsive teaching. San Fransico, CA: Jossey-Bass.

Workman, K. (n.d.). How should we reintegrate prisoners? Retrieved from
http://www.rethinking.org.nz/assets/Newsletter_PDF/Issue_104/07%20Pa
per%?20on%20Prisoner%20Rentegration.pdf

Yin, R. K. (2009). Case study research: Design and methods (4ed., Vol. Applied
Social Research Method Series). Thousand Oaks, London: Sage.

158


http://www.un.org/en/documents/udhr/index.shtml#a26
http://www.rethinking.org.nz/assets/Newsletter_PDF/Issue_104/07%20Paper%20on%20Prisoner%20Rentegration.pdf
http://www.rethinking.org.nz/assets/Newsletter_PDF/Issue_104/07%20Paper%20on%20Prisoner%20Rentegration.pdf

